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At Emscote - Communication and Language: 
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Intent: 

 

 

 

 



3 
 

Implementation: 

• This is an area we place a lot of emphasis on at Emscote. Nearly half our children come in with 

poorer than average speech and communication skills.  

• We are passionate that Communication and Language is the key to enabling children to achieve 

and provides the strong foundations for future learning.   

• We promote it through a language rich ethos and environment in which adults narrate, ask 

questions, model correct speech sounds and grammar, promote a running commentary, 

repeat and extend language and give children reasons and a desire to talk.   

• Ambitious vocabulary linked to the theme is identified and displayed within the environment, as 

visual prompts for adults and children. 

• We model and teach the children how to develop listening, attention and understanding to 

improve speaking skills.  

• Within the provision, adults actively seek and plan for opportunities to provoke talk. It is also 

taught through direct teaching e.g. daily group times, snack times and story and rhyme time. 

• For each theme we have identified the historical knowledge and skills that we will teach ensuring 

that knowledge and skills are regularly revisited.  

• Enhancements are regularly added to the provision as a stimulus to inspire interest and engage 

children in talk 

• Adults move fluidly around the environment modelling the qualities of a good communicator  

and searching for and capitalising on opportunities to engage children in conversation.  

• We carry out Wellcomm screening as a baseline and then again in March. We tailor our speech and 

language intervention around each child’s result – sending home to parents each area their child 

didn’t score on, from ‘The Big Book of Ideas’ so they can help bridge those gaps.  

• We make speech and language referrals and work with these children in school. 

Impact:  
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At Emscote – Personal, Social and Emotional Development: 
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Intent: 
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Implementation: 

• Again this is an area that we place a lot of focus on, at Emscote. We believe that well regulated 

children are better equipped to learn. 

• PSED is highly valued and underpinned by British Values, Zones of Regulation, Growth Mindset, 

Protective Behaviours, our ‘Boris’ HeartSmart Scheme, rhetorical justice and social stories.  

• Children’s emotional wellbeing thrives when they have positive and strong relationships with 

adults and other children. 

• This begins with a clear and robust transition programme. Information is collected about each 

child through speaking to every setting, discussions with parents/carers, New Parents meeting in 

June, Speech and Language meeting with new parents in June, stay and play in July, home visits, 

transitional activities for the children and paperwork about each child.  

• This information is used to inform the design of the environment and helps to focus the learning in 
the first few weeks of term.  

• On entry quality time is spent getting to know each child, forming trusting relationships and 

establishing clear structures, routines and boundaries.  

• The environment is set up to promote independent learning  encouraging children to make their 

own informed decisions and choices.  

• Praise and mutual respect are used to create a positive ethos where children feel equally valued, 

safe and develop high self-esteem.  

• Rules are explained and visually displayed so that children understand that actions can have 

consequences and begin to learn to manage their behaviour.  

• At the start of each session, teachers ask the children what PSED mean so that the children 

understand what it means in practice and can verbalise that it’s considering peoples feelings, 

behaviour and actions.  

Our adults understand how to create a nurturing ethos and climate by listening carefully to 

children, responding to their needs, helping them understand their emotions and empathising 

and communicating with children and their families.  
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Impact:  

 

Key Vocabulary for Personal, Social and Emotional Development: 
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At Emscote – Physical Development: 
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Intent: 
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Implementation: 

• Adults have a sound knowledge and deep understanding of physical development and the key 

aspects of gross and fine motor skills.  

• They know that fine motor development relies on children having well developed gross motor 

strength and recognise the strong links between physical development and the ability to 

control and manipulate writing tools.   

• Within the environment adults actively encourage children to build their strength, stamina, 

balance, co-ordination and dexterity.  

• Physical Development is valued and promoted through weekly PE sessions with us and a specialist 

outdoor provider. A Wonderful Wellies session weekly, an Active maths session fortnightly, Dough 

Disco, Bear Yoga, Kids Marathon, and extra-curricular sports activities (from Spring Term).  

• Teachers label physical activity as ‘PE’ so that the children understand that they are being 

healthy and active and what that means in practice. Teachers also explain the importance of 

warming up and cooling down each session, too.  

• Finger Gym activities within the provision, authentic resources such as kitchen equipment, real 

woodworking and gardening tools.  

• Playdoh and a Tool Station in each classroom offering a wide variety of mark making tools and 
equipment e.g. hole punches, staples, pencil sharpeners, paperclips, split pins, etc to support the 

development of muscle strength and the control and manipulation of real tools.  

• Using the Outdoor Area daily for Physical Development where small and large scale apparatus is 

organised, displayed and available for children to use independently.  

Impact:  
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Key Vocabulary for Physical Development: 
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At Emscote – Literacy: (Reading and Writing) 
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Reading: 

Intent: 

 

 

 

Implementation: 

• Reading and the enjoyment of books is highly valued and promoted through daily direct 

teaching in the form of Phonics sessions, Story and Rhyme Time and listening to the children 

read.  

• Teachers use the terminology for reading e.g. blending, segmenting, author, illustrator, front 

cover, etc so that the children understand the intricacies involved in being a reader, from an early 

age.   
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• Opportunities for children to read within the provision and across the curriculum are planned for 

and caplitalised on.  

• During the planning process careful consideration is given to the next steps in learning and how 

this links with phonics and what key texts will be used.  

• For each theme a key text is carefully chosen and explored in details to help children become 

familiar with its structure and content. They’re used to expand children’s knowledge and fire their 

imagination.  

• We plan for many stories relating to PSED, through our teaching of Zones of Regulation.  

• A Reading Area is situated within the provision. It offers a selection of fiction and non-fiction 

material and resources connected to the theme, texts from the reading scheme and familiar 

rhymes and stories.  

• Adults recognise the strong links between reading and phonics  and how these life-long skills 

enable children to develop knowledge in other subjects. 

• We listen to children read at least once a week 1:1 and assess the children reading ‘Word Walls’ 

of 9 words from the common exception word list.  

• We identify children who need a second or third read each week, to further support their reading 

progress.  

• We ask parents/carers to read with their child at least 4 times a week at home and to record this in 

their reading diary. Parents who do not listen to their child read frequently, are spoken to by their 

child’s class teacher, the literacy Lead, Hannah Stephenson or Head, Jon Queralt.  

• Our Reading Scheme is linked to our phonics scheme, Floppy Phonics. Each child is given a 

carefully selected reading scheme book, in line with their phonic knowledge and readiness to 

read. 

Impact:  
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Key Vocabulary for Reading: 
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At Emscote – Literacy: Writing 

Intent: 
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Implementation: 

• Writing is valued and promoted through daily direct teaching and purposeful learning 

opportunities across the curriculum.  

• Teachers describe the children as ‘Writers’ so that the children feel empowered, confident and 

see themselves as ‘writers’ from an early age. 

• During the planning process careful consideration is given to the next steps in learning and how 

children can rehearse and refine their writing skills.   

• New and ambitious vocabulary we want children to learn and use is identified and explained to 

the children. 

• A Literacy Tool Station is situated in the centre of the provision offering a wide variety of  mark 

making tools and materials.  

• Vertical surfaces such as whiteboards and easels are available outside. 

• Within the environment adults actively encourage children to practice and develop gross and 

fine motor skills and oral communication in readiness for writing.  

• We recognise and use the links between reading, spelling and writing.  

• We deliver a daily phonics session based upon our Floppy Phonics programme, developing 

fluency and helping the children to make connections between reading and writing.  

• We teach letter formation and their name formation.  

Impact: 
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Key Vocabulary for Writing: 
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At Emscote – Mathematics: 
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Intent: 
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Implementation: 

• Mathematics is valued and promoted through daily direct teaching and purposeful learning 

opportunities across all subjects and areas of provision.  

• During the planning process careful consideration is given to the next steps in learning.  

• Teachers label mathematical learning as ‘being a mathematician’ so that the children 

understand what that means in practice.  

• We ‘Teach for Mastery’ using the NCETM guidance relating to the use of Numberblocks and 

White Rose schemes.  We agree that children need to develop a deep, long-term, secure and 

adaptable understanding of mathematical procedures and concepts. Then they will be able to 

move on to more advanced material.  

• A Maths Area is situated within the provision. It offers a variety of open ended resources that 

promote a conceptual understanding of number. 

• The resources are thoughtfully organised on open shelves so that children can see what and how 

many are available and access them independently. 

• Adults have a sound knowledge of mathematical concepts and vocabulary to enable them to teach 

the necessary foundation skills which children need to become fluent mathematicians.  
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• Adults capitalise on every opportunity to present mathematical problems for children to think 

about and solve. They support children in practising and applying their mathematical knowledge 

and skills by encouraging them to talk about their thinking, provide explanations and give 

reasons for their answers.  

• Cherry and Willow class work together to compile their Maths activities into a ‘Floor Book’ so that 

the children can look back on their learning.  

Impact: 

 

 

Key Vocabulary for Mathematics: 
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At Emscote – Understanding the World:  
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History: 

Intent: 
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Implementation: 

• We value and promote History through direct teaching and purposeful learning opportunities 

across different themes throughout the year. 

• Teachers label historical learning as ‘History’ so that the children understand that they are being 

‘Historians’ and what that means in practice.  

• We use planned themes and capitalise on unplanned moments that present themselves to talk 

about artefacts and significant events to develop conceptual understanding of the passing of time. 

E.g. Birthdays, recent events and experiences and well-known points in History. 

• For each theme we have identified the historical knowledge and skills that we will teach ensuring 

that knowledge and skills are regularly revisited. We cover the following themes: 

- All about me through this topic children will understand their own place in history  

- Timelines we set as a first homework, for families to make a timeline of the key events in 

their child’s life so far. We look at these as a class and it gives the children an understanding of 

timelines, sequence and the order of time. 

- Festivals through this topic children will learn about significant people and events in hist ory 

e.g. Guy Fawkes, Chinese New Year, Diwali, Christmas, etc.  

- Toys through this topic children will learn how things have changed over time. We visit 

St.John’s Museum in Warwick to find out about Old and New Toys.  

- Animals (including Dinosaurs) through this topic children will learn about significant events in a 

prehistoric age 

Children are encouraged to share historical artefacts and events from the past. Adults know and 

understand historical language. They take every opportunity to model historical voca bulary and 

teach historical skills encouraging children to ask questions, compare similarities and differences 

and draw conclusions.  
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Impact: 

 

 

Key Vocabulary for History: 
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Geography: 

Intent: 
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Implementation: 

• Geography is valued and promoted through direct teaching, purposeful learning opportunities and 

first-hand experiences. 

• Teachers label geographical learning as ‘Geography so that the children understand what 

Geography is and what it means in practice.  

• We use planned themes alongside first hand experiences and capitalise on unplanned moments 

that present themselves to talk about places, communities and the natural world, to develop an 

appreciation of the world they live in. e.g. where they live and their school, their local community 

and interesting local places like All Saints Junior School, parks, the canal, Warwick.   

• During the Summer Term, we have a school trip to a local Nature Reserve, to learn about 

minibeasts. We also go on a whole school trip to Cotswold Wildlife Park, to experience larger 

animals. 

• For each theme we have identified the geographical knowledge and skills that we will teach 

ensuring that knowledge and skills are regularly revisited.  

• For each theme we have identified the historical knowledge and skills that we will  teach ensuring 

that knowledge and skills are regularly revisited. We cover the following themes: 

- All about me through this topic children will learn about their local community 

- Festivals through this topic children will learn about places around the world  e.g. Diwali, 

Christmas, Chinese New Year, Easter 

- Changes through this topic children will learn about the natural world and the importance of 

the water cycle, life cycle of a chick, life cycle of a plant and growing beans.  

- Animals through this topic children will learn about the features of specific locations and 

habitats – including minibeasts and large animals.  

• Within the provision we ensure that children have constant access to the world and local maps and 

globes and understand how to use them.  

• We make connections with children’s first-hand experiences to exemplify where children live, 

where they have visited, holidays they have had, wider global events and countries they have 

found out about 

• Children are encouraged to expand their knowledge of the natural world by capitalising on 

ever opportunity to explore and experience the outdoors.  

• Our weekly ‘Wonderful Wellies’ sessions are a focused session upon this. 

• Adults know and understand geographical language. They take every opportunity to model it and 

teach geographical skills encouraging children to ask questions, noticing and comparing 

similarities and differences and expressing opinions. 
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Impact: 

 

Key Vocabulary for Geography: 
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Science: 

Intent: 
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Implementation: 

• Science is valued and promoted through direct teaching, purposeful learning opportunities and 

first hand experiences. 

• Teachers label scientific learning as ‘Science’ so that the children understand that they are being 

‘Scientists’ and what that means in practice.  

• We use planned themes and capitalise on unplanned moments that present themselves to talk 

about living things, materials and changes. These include natural objects, new life and recycling. 

• For each theme we have identified the scientific knowledge and skills that we will teach ensuring 

that knowledge and skills are regularly revisited. We cover the following themes: 

- All about me through this topic children will learn about changes and living things  

- Changes through this topic children will learn about changes, cycles and living things (animals 

and plants) 

- Animals through this topic children will learn about changes and living things  

• In addition to Science being taught as a discreet subject, opportunities are also pro vided for 

children to practice and apply scientific knowledge and skills through investigation and exploration 

in all areas of the provision. 

• Investigation areas, inside and outdoors, are resourced with a range of scientific equipment 

and materials which offer opportunities for children to observe, investigate, explore and 

experiment 

• Adults know the characteristics of a good scientist. They model technical language and 

scientific behaviours and attitudes encouraging children to ask questions, test out ideas , carry 

out investigations, make predictions and draw conclusions.  

Impact: 
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Key Vocabulary for Science: 
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Expressive Arts and Design: 

 

 
 

Art: 

Intent: 
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Implementation: 

• Art is valued and promoted through direct teaching and purposeful learning opportunities across 

different themes throughout the year.  

• Teachers label artistic learning as ‘Art’ so that the children understand that they are being 

‘Artists’ and what that means in practice.  

• We used planned themes and capitalise on unplanned moments that present themselves to talk 

about line, shapes, colour, form and texture.  

• We study three contrasting artists (Kandinsky, Miro and Van Gogh) to provide children with 

opportunities to learn about different techniques and styles. This provides a stimulus for the 

development of their own artistic style whilst learning to appreciate and form opinions about 

different types of art.  
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• We deliver weekly observational drawing sessions  where drawing skills are modelled and 

taught. This learning is then reflected within the provision where children have opportunities to 

practice and refine these skills.  

• For each theme we have identified the artistic knowledge and skills that we will teach ensuring 

that knowledge and skills are regularly revisited. For example, through: 

• All About Me – the children learn about lines and shapes through portraits 

• Minibeasts – the children learn about colour and texture through collage and painting  

• Jungle Animals – the children learn about colour and texture through collage and printing 

• In addition to Art being taught as a discreet subject, through our continuous provision, a 

wealth of varied opportunities are also provided for children to express their own creative 

ideas by exploring, experimenting and combining materials to create different effects.  

• Creative areas, inside and outdoors, are resources with a wide range of tools, media and materials 

and are organised in a way that encourages children to be independent in their choices and 

decisions.  

• We recognise and use the links between Art and gross/fine motor development and provide 

vertical surfaces and large areas where children can stand enabling them to have greater 

stability and more control over the tools they are using.  

• In the provision adults promote children’s creativity and imagination by valuing their ideas and 

encouraging freedom of expression. They support and facilitate children in the application of 

their artistic knowledge and skills.  

Impact: 
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Key Vocabulary for Art: 
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Design Technology: 

Intent: 

 

 

 

Implementation: 

• Design Technology is valued and promoted through direct teaching and purposeful  learning 

opportunities across all planned themes throughout the year. 

• We use planned themes and capitalise on unplanned moments that present themselves to 

encourage children to design, make and evaluate.  
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• For each theme we have identified the Design Technology knowledge and skills that we will teach 

ensuring that they are regularly revisited. 

• We provide children with a purpose to design, make and evaluate products that move, are 

structurally sound and are healthy and safe for example through building, cooking and making 

products. 

• We cook every fortnight with the children and relate our cooking to our topic theme. 

• We include opportunities for children to assemble and disassemble objects to learn more about 

how things work. 

• The environment has two focused areas for promoting and teaching Design Technology. There are 

the Construction area and Creative Workshop, inside and outdoors, which are resourced with a 

wide range of equipment and tools. 

• The Construction area has junk modelling resources and outside, we have a real wood workbench 

and real tools.  

• They are organised in a way that encourages children to be independent in their choices and 

decisions and to use their knowledge to find solutions and use resources in unique and innovative 

ways. 

• Both areas include a planning station where children can discuss, record and evaluate their ideas. 

We include a visual prompt for children to remind them of the design process: Think, Plan, Create, 

Share  

• In the provision adults promote children’s creativity, originality and problem solving by 

valuing their ideas and encouraging them to make connections in their learning, take risks and 

learn from mistakes.  

Impact: 
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Key Vocabulary for Design and technology: 
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Music: 

Intent: 
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Implementation: 

• Music is valued and promoted through direct teaching and purposeful learning opportunities 

across the provision. 

• Teachers label musical learning as ‘Music’ so that the children understand that they are being 

‘Musicians’ and what that means in practice.  

• Each half term the school focuses on a different genre of music, which is played and discussed in 

assemblies. The children are encouraged to listen to, appreciate and explore the sounds, 

instruments, beat and rhythm.  

• Singing is an integral part of the daily routines and children are taught new songs as well as 

practiced songs they already know. Over the year, they develop a wide repertoire of songs and 

rhymes that they know by heart. We have a weekly whole school singing practice and listen to/sing 

songs frequently in class which relate to our topic or maths.  

• At the end of each term, the children perform a seasonal song in Church, to their parents. 

Harvest, Christmas, Easter and Summer. 

• A weekly music session is led by a teacher from the Warwickshire Music Service. This focuses 

on musical knowledge and skills.  

• Our music area is resourced with a wide range of musical instruments and beaters. It is organised in 
a way that encourages children to be curious about sound and confident in experimenting with 

ways of combining different sounds.  

• We recognise and use the links between Dance and Music and provide children with a stage 

where they are encouraged to perform themselves and appreciate others’ performances.  

• In the provision adults promote children’s creativity and imagination by valuing their ideas and 

encouraging freedom of expression. They support and facilitate opportunities for children to 

rehearse, refine and develop their musical skills.  

Impact: 
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Key Vocabulary for Music: 
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Dance: 

Intent: 
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Implementation: 

• Dance is valued and promoted through direct teaching and purposeful learning opportunities 

within the provision.  

• A weekly dance session is delivered focusing on dance knowledge and skills. We recognise the 

direct link between Dance and Physical Development and use the discreet sessions to practice 

balance and coordination through core work, building strength, crossing the midline and 

symmetrical movements.  

• The children have a term of weekly dance lessons by a professional dance teacher who teaches 

a full routine and then the children perform it to their parents at the end of the term.  

• We use our annual themes and the relationship between Dance and Music as a stimulus to plan 

opportunities for children to experiment with and create their own dance movements. Children 

also have access to a stage, instruments, recorded music, costumes and props where they are 

encouraged to be inventive, imaginative and perform themselves and appreciate others’ 

performances.  

• In the provision adults promote children’s creativity and imagination by valuing their ideas and 

encouraging freedom of expression. They support and facilitate opportunities for children to 

rehearse, refine and develop their dance skills.  

Impact: 
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Key Vocabulary for Dance: 

 

 


